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notes of lessons. 

rWe have thought that it might be of use to our readers 
Yin their own families) to publish from month to month 
during the current year, Notes of Lessons prepared by 
students of the House of Education for the pupils of the 
Practising School. We should like to say, however, that such 
a Lesson is never given as a tour de force, but is always an 
illustration or an expansion of some part of the children’s 
regular studies (in the Parents' Review School), of some 
passage in one or other of their school books.— Ed.] 

I. 

Subject : Spanish Exercises. 

Group: Drill. Class IV. Time: 20 minutes. 

By Adele Gytha Roffe. 

Objects. 

I. To make the girls more supple and graceful in their 

movements. 

II. To begin to teach them the Spanish exercises. 

HI. To increase their sense of rhythm. 

Lesson. 

Step I. Explain to the girls the use of these exercises, 
which is to enable them to bend the body easily and grace- 
fully, and make them more supple. 

Step II. Do the first exercise before the girls very slowly 
and counting. 

Kneel on the left knee with the arms stretched above the 
iea , t ten turn the body from the waist to the right, still 
<eeping the arms up. Bend the body slowly sideways and 
downwards till the hands touch the floor, carry them across 

arms hJc ^ ^ gmdually lightening the back as the 

When the ^ S lme movemen t>. only beginning from the left* 
l affarTl" ; igain ahOVe the head, bend from the 

' r backwards as Possible, stretching the arms vide 
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at the same time. From this position bend the body forwards 
and downwards until the hands again touch the Lor. then 

bring them up by the left, at the same time rising on both 
feet and making a pirouette. 

Step ///.-Repeat the exercise for the girls, this time with 
the music. Let. he gmls practise the exercise without the 
music, and in order to help them, do it with them. When 
this exercise is known, go on to number two. 

Step IV .— The first movement is to raise the right hand 
above the head, looking up at it, then slowly let it fall, till the 
fingers touch the toes, at the same time the body bends down- 
wards, but the knees must not be bent. Raise, the body and 
carry the arm up to its former position. 

Repeat the exercise with the other arm. 


II. 

Subject : Influence of Latin on the English Language. 
Group: English. Class III. Time: 20-30 minutes. 
By Winifred Tibbits. 


Objects. 

I. To interest the children in the study of their own 
language. 

II. To show them what a great influence history has 
upon a language. 

III. To show them how it is that we have so many 

Latin words in our language, as they are just going 
to take Latin prefixes. 

IV. To connect the past with the present. 


Lesson. 

Step /.—Ask the children what foreign elements we have 
in our language and see if they know how they came to us. 

We have French, German, Italian, Spanish, Scandina\ ian, 
Greek and Latin words, besides many others. To-day we will 
find out how we came to have so many Latin words in the 
English language. 

These Latin words did not all come at the same time, but at 
four different periods^ 
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_ T“r „ „/ First Period. Question the child* 

to the events of the year 55B.C. Romans in Britain over 
400 and during this time conferred many benefits upon 

400 > ears . Made good roads, gave good l aws 

built' ramparts and forts, and founded colonies. When they' 
H he country in 4I0A.D. to defend Rome agamst the Goths, 
thev left these benefits behind them, and the Roman names 
remained with the things. Thus we have castra, a camp; 

Aitrh • strata, a paved road ; vallum, a rampart r 


•f/VCCP 


portus, a harbour. 

Ask children for names of places with the word ‘ castra” i n> . 
which in some cases has been altered to “ cester ” and 
“ Chester.” Examples— Manchester, Doncaster, Leicester. 

Then take “strata” in the same way, telling them about 
the great Roman road from Richborough into Scotland, which 
went over a ridge of hills in this district known as the High 
Street till this day. Such towns as Stratford-on-Avon,. 
Stretton, Stretford and Stradbrook must have been on or near 
this great military road. 

Wall is the only word we have from “ vallum.” 

From “ fossa” we have Fosbrooke, Fossv'ay, etc. 

“ Tortus ” appears in Portsmouth, Portsea, Bridport, etc. 

The children are to find out as many words as possible that 
are derived from each Latin one. 

Step III. Latin of the Second Period . — Ask the children- 


n tney know who came to England in 597, and how the] 
would influence the language. St. Augustine and forty monk: 
sent from Rome to convert Angles and Saxons, and as the] 

"n re i! n i SS ^ 0nar ^ eS ^ * S chiefl Y words relating to church matter: 
t ley introduced. Ihuswe have priest from presbyter 
am mt from sacramentum, sanctify from sanctus, etc. 

... 1 _ umt > a wa y tends to civilize a nation, and renders tin 

intercourse^ ?°^ dble ’ and so the English began to hav< 
that wu and , t0 trade wi th the countries of Europe, and ii 
names ‘ I"',? Were brou e ht int0 th e country, and nev 

from tunica V * t fi Cm ‘ Ask wbat word we g et from caseUS 

from candila ' ^ CUS ’ from leo > from °strea, from pondus 


directly from tho i those Wor ds which'-, have been introduced 
h “ Latln > lt must be noticed that they are often 
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greatly changed in form. Examples— debitum and debt potio 
and poison, traditio and treason. 

Step IV. Latin of the Third Period .— Question the children 
as to the events of 10GG, and what the Norman Conquest has 
to do with the Latin in our language. 

French is really Latin with many of the inflections lost and 
the vowel sounds very much altered, and so the words we 
have taken from the French are really of Latin origin. This 
Norman French which William and his followers brought into 
the country became the language of the ruling classes, of the 
court, lawyers and priests, and even the country people began 
to speak French. But about the end of the 14th century 
there came a reaction, and the Frenchmen began to learn 
English from their English wives and children. But by this 
time many French words had been almost universally adopted; 
and they have remained in the language till this day. 

Get the children to give w'ords derived from the Latin in the 
following order : — 


English 

duke 

chivalry 

fidelity 


French 

due 

cheval 

fidelite 


Latin 

dux (acc. ducem) 

callabus 

fidelitas 


The names of cattle, etc., were Saxon wdiile the animals 
lived, but when they were killed they became Norman. Ask 
children for examples of this. 

Latin 

bos (acc. bovem) 
vitellus 
porcus 
mueto 
pulla 

fra ter 
Cierimoriia 
reliqu;e 

Step V. Latin of the Fourth Period .- The Norman French 
Latin was spoken Latin. It was the every-day speech of the 
people for many years, and underwent many changes. u 
the Latin of the 4th period was written. It was brought to 
England by the powerful movement known as the eviva o 


English 

French 

(ox) beef 

bceuf 

(calf) veal 

veil 

(pig) pork 

pore 

(sheep) mutton 

mouton 

(hen) pullet 

poulet 

; relating to the church :— 

friar 

frere 

ceremony 

ceremonie 

relic 

reliques 
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T earning \^^ Turks ‘°° k Constanti "°P 1 f in 1463, all 
fte lel rued men fled with then precious Greek and Latin 
1, Prints to the different countnes of Europe. Many can* 
to E gland and taught in the Universities and soon the study 
If Greek and Latin became quite fashionable, and in this way 
thousands of Latin words came pouring into the language. 

Unlike the Latin of the 3rd period, however, it did not 
undergo any great changes. Thus the Latin opinio simply 
had “n” added to it, and became opinion, suggestio became 
suggestion, separatum became separate, notio became notion. 

Step VI— Show how just in the same way that Latin words 
have crept into our language, so, many of our English words 
are creeping into the languages of the peoples with whom w e 
trade. Thus the French use the words tramway, waggon, 
roast beef, club, speech, pick-pocket, lunch, toast, etc. 
Recapitulate, if time, by means of a few questions. 


III. 


Subject : Arithmetic. 

Group: Mathematics. Class II. Time: 20 minutes. 

By Marion Rothera. 

Objects. 

I. To introduce least common multiples to P and 

H . 

II. To connect the lesson with greatest common measures, 

which the children have just finished. 

To increase the children’s power of rapid mental 
work. 


■LLobUN . 

“ mp-fci , k 0,11 r children the difference betweei 
give exal, a “ multiple ” 0 f a number. Let th 

are multipfeT’ofV “ * meaSUre ° f 8 ’ 16 > 20 - etc ' a " d *’ 

both 2 and numbers are multipleS 

multiples Ci™* ’ ’ 01nt °ut that these are conw 

Then draw from ti' Lm Ot ' lor exam ple.s of common multip 
a"d 3 is W u™ Wl ’ at the lc common multiple o 
other examples to be worked mentally. 
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step III— Draw from the children the definition of the 

The least common multiple of two numbers is the least 

number into winch each of the numbers will divide without 
a remainder. 

SteJ, TU.— Find the L. C. M. of 4 and 10. Work this on 
the board thus : — 

4 = 2X2 

10 = 2 X 5 .". L. C. M = 2 x 2 X 5 = 20 

i.e.. the G. C. M. of the two numbers multiplied by all the 
other prime factors. 

Step F.— Give the children similar exercises that they can 
work mentally, as : — 

Find the L. C. M. of 6 and 14, 4 and 6, 6 and 15, etc. 
Step VI . — Give the children harder exercises and let them 
work them on the board in turn, as : — 

Find the L. C. M. of 72 and 108, 24 and 88, etc. 


IV. 

Subject : Narration. 

Group: English. Class II. Time: 20 minutes. 

By K. Loveday. 

Objfcts. 

I. To increase N ’s and J ’s powers of 

(n) narration. 

(b) imagination. 

II. As N and J have just been moved up into 

the second class, and have not read the first part 
of Morte d' Arthur; my object is to increase their 
interest in King Arthur, by reading to them the 
tale of how he became king. 

Lesson. 

Step I— Ask the children whether they know anything 
about King Arthur, and who he was. Although we cannot 
believe all that is told us in the stories about King Arthur, 
yet we know that lie really existed. He was a British chief, 
and lived in the sixth century. He was slain in a battle 
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— T ITTIXr - The conquered Britons fled to Wales, 
^'carried with them tales of the heroic deeds of Arthur, 

OU ^T;-Sho h ; ! r d chSn on a map the position of 

Ca ^fr 77/ — Ask the children whether they understand the 
title Of their book-Morfe d’ Arthur, and why it is jn 
F ench The Britons of North France were of the same race 
as those in England, and had the same legends. These were 
for a long time only traditional, and a good deal was added 
from time to time. Later on they were written down, first 
in Welsh, then in French, and afterwards in English and other 
languages. The author of the book we are using got most 
of his information from the French, and kept the title of 
one of the versions, Lc Morte d Arthur. 

Step IV— Read once, slowly and distinctly, from The 
Book of Romance, the tale of Arthur drawing the sword, 
putting the names on the blackboard and explaining if there 
are words that the children do not understand. 

Step V . — Show illustrations of the scene. 

Step VI . — Let the children narrate in turn what has been 
read to them. 


OUR WORK. 

Dear Editor, May I call the attention of your readers to the fact that 
on June 8th, Mrs. Winkworth will be “At Home" to members of the 
P.N.E.U., in the garden of Holly Lodge. Campden Hill, from 4 till 7 p.m., 
and that at 5.30 punctually Lady Campbell will give au account of the 
P.N.E.U. Conference at Edinburgh. Cards of invitation will be sent to all 
members in London and the suburbs, and country members who can avail 
•themselves of the invitation are cordially invited and should apply to me 
for cards of invitation, if wet, Mrs. Winkworth has kindly consented to 
hold the meeting indoors. 

Yours faithfully, 

26, Victoria Street, S.W. F. Noel Armfield. 


The House of Education is closed from August 1st to September 15th. 
I.etters relating to the House of Education, Parents' Review School, Mothers’ 
Educational Course, Governesses, etc., cannot be answered or received 
between those dates. 


*Register of Schools, some classes of which work in the Parents' Review 
School and are tested by P.R.S. Examiner : — 


School. 

High Cliff School, 

Scarborough J 
*S. Cuthbert’s, 1 

Twickenham J 
Uplands House, Swansea 


Girls or 
Boys. 

Girls 

Girls and 
small boys 
Girls 


Principal. 


Classes Working 
in P.R.S. 


Miss Field Wall Class II. 


Miss Gayford 
Miss Maud 


Classes la. 

and II- 
Classeslb., 
II., TIL, IV. 


S. Hilda’s Prep. School, 
Purley 

AVootton Court, Wootton, 
near Canterbury 
37, Sloane Street, 

London, S.W. 


Girls and 
boys 
Boys 

(preparatory). 

Boys 


Miss Nesbit 


Classes Ta., 
Ib. and II. 


H. G. Underhill, 
Esq. 

C. H. Gibbs, Esq., 


Classes la., 
Ib., II. & HI. 
Classes Ib. 
and II. 


Ladies wishing for probationers for the summer holidays should apply 
-without delay. Those who do not see their way to employ Home of 
Education Governesses should take this opportunity of ® ettl “* **} J* J ” 
nature work, handicrafts, educational principles, etc. Term ends July loth. 


Parents’ Review School. 

Examiners’ Report. Easter, 19)4. 

Class /.-The wort, of . Ms c, ass is on the who,, qji . <?£££%■ 

an a lew cases of k lnts and subjects then having received 

“ “X i'l History. Tales, and Natural History are 

"S£l- The number »^trt^g a-mp.^hS 

improvement, a h,gher |r ^nun,. toi ^ Flcnch 


* The Committee take no '“Polity ^ta/entf 

.statement goes: due enquiries should be made by Parents 

cation to the Office. 


schools except as far as the above 
Prospectuses can be had on appli- 


